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Health, Culture, and Community 
ANTH3050 / 4 credits / 60 class hours 

International Honors Program 
IHP Health and Community 

Track 2 - HCC  

PLEASE NOTE: This syllabus is representative of a typical term. Because courses develop 
and change over time to take advantage of unique learning opportunities, actual course 

content varies from semester to semester. 

Course Description 
Although every society has a model of wellness and healing, there is no universal agreement on what 
these mean, much less on how to achieve “health.” To what extent sickness can be attributed to cultural 
and social forces? To what degree is sickness strictly biological? Or psychological? Are these even the 
“right” categories to think with? 

As it turns out, many concepts central to medical practice and policy—concepts like “disease,” “illness,” 
“suffering,” “healing,” and “medicine”—are embedded in historical, cultural, and environmental contexts, 
making them tricky to deal with at local—and international—levels. To understand the complex realities of 
health across local contexts, the field of medical anthropology compares different expressions and 
conceptions of disease, illness, wellbeing, prevention, and healing. 

On one hand, this class looks at particular, cutural assumptions about medicine within local 
communities, including key assumptions about the body and how healing works (or doesn’t). On the 
other hand, this class also addresses how global forces—like issues of poverty, gender, or race—play 
out in the practice of international, global medicine. 

Lectures and discussions are focused as much on the diversity of medical practice as on understanding 
overlaps in “health” and “sickness.” In other words, you will compare—and critique!—fundamental 
assumptions about medicine and the body, even casting our own Western knowledge about biomedicine 
as one of many paradigms that both inform and blind us to the realities of health. 

In sum, we will treat “health,” as both a theoretical and physically understood concept, as historically and 
culturally situated, and we will investigate it as a shared, not simply an individual, production and 
experience. We will attempt to uncover the links which connect individual and community health to local 
and global politics, both past and present.  The course is thus comparative, observing the expressions of 
illness and health in different places, but with a focus in IHP on our process of experiential learning in the 
United States, Vietnam, South Africa, and Argentina.  
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Class format 
In each country, students will encounter—and be confronted by—different realities in which human 
disease, illness, and wellbeing are at stake. To tackle these complex situations, this course will be quite 
different from those typically taught at a university (or even in a single country!). Instead of exploring 
various themes stretched out over a whole semester, key topics will be reiterated cyclically within each 
country site. These paths of inquiry comprise current interests in the social science of human health, 
illness and (un)wellbeing, and form the backbone of our comparative approach to understanding global 
Health and Community. 
 
Within each country cycle, students will tackle and compare these themes by reflecting on the unique or 
overlapping questions they pose with respect to: (1) local paradigms of health and body, (2) overarching 
relationships of world politics and economies that shape realities on the ground. As such, students will 
learn to interpret data and communicate ideas both individually through fieldnotes, readings notes and 
network of care diagrams and within groups through a collective magazine project. 

 

Learning Outcomes   
The Health, Culture, and Community course comprises 60 class hours of instruction (4 credits).  The aim 
of the course is to introduce students to the discipline of medical anthropology, and the contribution that it 
makes to research and practice in public health.  At its conclusion, students will be able to: 
 

▪ Articulate an understanding of key concepts and theoretical issues in medical anthropology, and 
evaluate debated terminologies and describe why and how such terms are contested. 

▪ Compare and contrast definitions of health and ideas about how one achieves health in various 
societies and community settings, and better understand how diverse peoples define and deal 
with health and illness, suffering, health practices, and techniques of healing. 

▪ Think critically and analytically about the nature of health, disease and healing in cross-cultural 
realities, through an ethnographic awareness into the variety of ways of understanding sickness 
and suffering. 

▪ Apply anthropological theories to the analysis of their own observations and research data 
gathered in diverse settings, over the course of the semester. 

▪ Utilize analytical skills that will help to think critically about how to interpret and represent 
complex socio-cultural and ecological interactions and processes related to issues of health, 
illness, and medicine as we encounter them in our lives and in the world. 

 
Grading Scale 
94-100%  A Excellent  
90-93%  A- 
87-89%  B+ 
84-86%  B Above Average 
80-83%  B- 
77-79%  C+ 
74-76%  C Average 
70-73%  C- 
67-69%  D+ 
64-66%  D Below Average 
below 64 F Fail 
 
Note: Where decimal points are used in grading, below 0.5 will be rounded down, while 0.5 and above 
will be rounded up. For example, 93.4 will be an A-, while 93.5 will be an A. 
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Course Schedule* 
*Topics, readings, and assignment details are subject to change, as deemed necessary 
by faculty. 

 
All course readings will be available in Dropbox in electronic format at the beginning of the semester. 
Required readings will also be available as a hard copy at the beginning of each respective country stay.  

 
Lecture Topic Key Concepts  Reading 

HCC 1. Introducing 
Medical 
Anthropology  
 
(USA) 
 
Practice: Network of 
care diagram (in 
pairs) 
 
 
 
 
 
 
 

Concept of the 
week: 
COMMUNITY 
 
Cultural 
competency, 
explanatory model, 
ethnography,  
illness narrative, 
political economy, 
cultural relativism, 
modernity, health, 
culture, community 
 
 

Farmer, Paul. 2003. “Ch. 1 On suffering and structural 
violence: Social and economic rights in the global era.” In 
Pathologies of Power: Health, Human rights, and the New 
War on the Poor. Berkeley: University of California Press, 
pp. 160-178 
 
Kleinman, Arthur, and Peter Benson. 2006. “Anthropology 
in the clinic: The problem of cultural competency and how 
to fix it.” In PLoS Medicine 3(10): 1673–1676. 
 
Recommended: 
Eriksen, Thomas H. 1995. “Ch. 1. Anthropology: 
Comparison and context” & “Ch. 2. A Brief History of 
Anthropology.” In Small Places, Large Issues: An 
Introduction to Social and Cultural Anthropology. London & 
New York: Pluto Press. Pp. 1-9 & 10-26  
 

HCC 2. Believing in 
Healing 
 
(VIETNAM) 
 
Practice: Critical 
reading assignment 
(AQCI) 
 

Concept of the 
week: 
KNOWLEDGE 
 
Traditional 
medicine, medical 
pluralism, 
knowledge, 
epistemology, 
tradition, 
empiricism, 
placebo, belief 
 
 

Fadiman, Anne. 1997. Chapters 1, 3, & 18. In The Spirit 
Catches You and You Fall Down. New York: Farrar, 
Straus, and Giroux. Pp. 3-11, 20-31 & 262-277 
 
Benedict, Ruth. 1934. “Anthropology and the Abnormal.” In 
Journal of General Psychology 11: 59-80.  
 
Recommended: 
Fassin, Didier and Helen Schneider. 2003. “The politics of 
AIDS in South Africa: Beyond the controversies.” In BMJ, 
326: 495-7 
 
Levine, Susan. 2012. “Testing knowledge: Legitimacy, 
healing and medicine in South Africa.” In Medicine and the 
Politics of Knowledge. Cape Town: HSRC Press. Pp. 55-78  

Browse: 
WHO. 2001. Legal Status of Traditional Medicine and 
Complementary / Alternative Medicine: A Worldwide 
Review. Pp. 1-199  
 

  



Copyright © SIT, a program of World Learning   4 

HCC 3. Governing 
Womens’ Bodies  
 
(VIETNAM)  
 
 

Concept of the 
week: PRIVACY 
 
Biopolitics, 
biopower, 
(neo)eugenics, 
body politic, 
reproductive rights, 
reproductive 
justice, choice, 
privacy 

Gammeltoft, Tine. 2014. “Introduction: Choice as 
belonging.” In Haunting Images: A Cultural Account of 
Selective Reproduction in Vietnam. Berkeley: The 
University of California Press. Pp. 7-28 

Kluchin, Rebecca. 2011. “Introduction.” In Fit to Be Tied: 
Sterilization and Reproductive Rights in America. New 
Jersey: Rutgers University Press. Pp. 1-9  

Recommended: 
Morgan, Lynn. 2015. “Reproductive rights or reproductive 
justice? Lessons from Argentina.” In Health and Human 
Rights 17(1):136-147  
 
Lock, Margaret and Vinh-Kim Nguyen. 2010. “Ch. 5 The 
right population” & “Ch. 10 Kinship, infertility, and assisted 
reproduction.”  In An Anthropology of Biomedicine. Malden, 
MA: Wiley-Blackwell. Pp. 113-145 (esp. 113-123) & Pp. 
254-277 (esp. 254-265) 
 

HCC 4. Dis-abled? 
Says Who?  
 
(VIETNAM) 
 

Concept of the 
week: 
CONTEXT 
 
Disability, 
disablement, 
impairment, 
ableism, 
neurodiversity, 
labeling, deviance, 
social 
constructionism, 
new realism, 
marxism 

Gammeltoft, Tine. 2014. “Ch. 5 How have we lived?” In 
Haunting Images: A Cultural Account of Selective 
Reproduction in Vietnam. Berkeley: The University of 
California Press. Pp. 131-163  

 
Kitchin, Rob (1998). “‘Out of place,’ ‘knowing one’s place’: 
Space, power and the exclusion of disabled people.” In 
Disability & Society 13(3): 343-356  
 
Recommended: 
Livingston, Julie. 2005. “Ch. 1 Family matters and money 
matters.” In Debility and the Moral Imagination in 
Botswana. Bloomington: Indiana University Press. Pp. 26-
63  

 
Siebers, Tobin. 2006. “Ch 14 Disability in theory: From 
social constructionism to the new realism of the body.” In 
The Disability Studies Reader, pp. 173-183 
 
US Department of Justice. 2009. A Guide to Disability 
Rights Law 
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HCC 5. Moralizing 
Sex, Educating 
Desire 
 
(SOUTH AFRICA) 

Concept of the 
week: 
GENDER 
 
Sex education, 
responsibilization, 
masculinity, sexual 
minorities, “coming 
out”, morality, erotic 
justice, rite of 
passage, initiation 

Colvin, Christopher J., Steven Robins & Joan Leavens. 
2010.“Grounding ‘responsibilisation talk’: masculinities, 
citizenship and HIV in Cape Town, South Africa,” in Journal 
of Development Studies 46(7): 1179–1195 

 
Epprecht, Marc. 2012. “Sexual minorities, human rights 
and public health strategies in Africa.” In African Affairs 
111/443: 223-243  

 
Recommended: 
McNeill, Fraser. 2011. “Introduction: AIDS, Politics, and 
Music.” In AIDS, Politics, and Music in South Africa, 
Cambridge: Cambridge University Press. Focus on pp. 1-
15. 
 
Masquelier, Adeline. 2009. “Lessons from Rubí: Love, 
poverty, and the educational value of televised dramas in 
Niger.” In Cole, Jennifer & Thomas, Lynn (eds.) Love in 
Africa. Chicago & London: University of Chicago Press. Pp. 
205-228 
 

HCC 6. Labor 
Migration 
 
(SOUTH AFRICA) 
 

Concept of the 
week: LABOR 
 
Provider love, 
labor, migration, 
rurality, 
transactional sex, 
colonialism 

Hunter, Mark. 2010. “Providing love: Male migration and 
building a rural home.” In Love in the time of AIDS: 
Inequality, Gender, and Rights in South Africa. 
Bloomington: Indiana University Press. Pp. 35-59  
 
Packard, Randall M. 1989. “The ‘healthy reserve’ and the 
‘dressed native’: Discourses on black health and the 
language of legitimation in South Africa.” In American 
Ethnologist 16(4): 686-703 
 
Recommended: 
Gutmann, Matthew. 2007. “Ch. 3 New labyrinths of 
solitude: Lonesome men and AIDS.” In Fixing Men: Sex, 
Birth Control, and AIDS in Mexico. Berkeley: University of 
California Press. Pp. 47-70  
 
Kelly, Patty. 2008. “Ch. 7 The secrets we keep: Sex, work, 
stigma.” In Lydia’s Open Door: Inside Mexico’s Most 
Modern Brothel. Berkeley and Los Angeles: University of 
California Press. Pp. 183-203 
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HCC 7. Leaning on 
Others 
 
(SOUTH AFRICA) 

Concept of the 
week: 
CARE 
 
Global care chains, 
domestic labor, 
social reproduction, 
feminism, crisis of 
care, second shift, 
(neo)colonialism, 
dependency theory 

Ally, Shireen. 2009. “Introduction: Maids with rights?” In 
From Servants to Workers: South African Domestic 
Workers and the Democratic State. Ithaca: Cornell 
University Press, Pp. 1-22  
 
Gutting, Gary & Nancy Fraser. 2015. “A feminism where 
‘lean in’ means leaning on others.” In The New York Times, 

October 15, 2015. Pp. 1-8   
 
Recommended: 
Stoler, Ann L. 1989. “Making empire respectable: The 
politics of race and sexual morality in 20th-century colonial 
cultures.” In American Ethnologist 16(4): 634-660 

Ehrenreich, B. and Hochschild, A. (eds.). 2002. 
“Introduction.” In Global Woman: Nannies, Maids, and Sex 
Workers in the New Economy. New York: Metropolitan 
Books. Pp. 1-14 

 
Browse: 
Human Rights Watch. 2013. The ILO Domestic Workers 
Convention: New Standards to Fight Discrimination, 
Exploitation, and Abuse, working paper  
 
Department of Labour, Republic of South Africa. 2012. 
Domestic workers, what you should know 
 

HCC 8. Healing the 
Mind 
 
(ARGENTINA) 

Concept of the 
week: 
POWER 
 
Trauma, 
vulnerability, 
resilience, PTSD, 
mental health, 
mind, self, 
psychoanalysis, 
truth commissions 

Robben, A. C. 2005. “Conclusion: The spirals of violence 
and trauma.” In Political violence and trauma in Argentina. 
University of Pennsylvania Press. Pp. 341-59 
 
Scheper-Hughes, Nancy. 2008. “A talent for life: reflections 
on human vulnerability and resilience.” In Ethnos 73(1): 25-
56  
 
Recommended: 
Bass, Jeffrey. 2006. “In exile from the self: national 
belonging and psychoanalysis in Buenos Aires.” In Ethos 

34(4): 433-455  

Lock, Margaret and Vinh-Kim Nguyen. 2010. “Ch. 11 The 
matter of the self.” In An Anthropology of Biomedicine. 
Malden, MA: Wiley-Blackwell, pp. 283-301 (ask which 
pages to focus on) 
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HCC 9. 
Environmental 
(in)justice 
 
(ARGENTINA) 

Concept of the 
week: 
MARGINS 
 
Environmental 
health, informality, 
shantytown, slum, 
environmental 
(in)justice, 
environmental 
racism, toxic habitat 

Auyero J & Swistun D. 2007. “Confused because exposed: 
Towards an ethnography of environmental suffering.” In 
Ethnography 8(2): 123-144 

 
Das, Veena. 2012. “Poverty and the imagination of a 
future: The story of urban slums in Delhi, India.” In Asia 
Colloquia Papers 1(4): 1-33  
 
Recommended: 
[Video] Lenz, Garth. “The true cost of oil.” TedxVictoria 
(Electronic document). 
 
Singer, Merrill and Hans Baer. 2012. Health and the 
environment: toward a healthier world. In Introducing 
Medical Anthropology: A Discipline in Action. Lanham, MD: 
AltaMira Press, pp. 207-240 
 

HCC 10. A right to 
the good life  

Concept of the 
week: 
FUTURE 
 
Good life, buen 
vivir, development, 
first world/third 
world, ecological 
footprint, 
happiness, slow 
movement, 
anthropocene, 
capitalocene 

Merino, Roger. 2016. “An alternative to ‘alternative 
development’? Buen vivir and human development in 
Andean countries.” In Oxford Development Studies 44(3): 
271-283 
 
Walker, H. & Kavedžija, I. 2015. “Values of happiness.” In 
Hau: Journal of Ethnographic Theory, 5(3): 1–18 
 
Recommended: 
Wackernagel, Mathis et al. 2006. “The ecological footprint 
of cities and regions: comparing resource availability with 
resource demand.” In Environment & Urbanization, 
International Institute for Environment and Development 
(IIED) 18(1): 103-112 
 
Carp, Jana. 2014. “The importance of ‘slow’ for liveable 
cities.” In Lab E +Expo Milano 2015, Fondazione 
Giangiacomo Feltrinelli  
 
Krulwich, Robert. 2013. “The big squeeze: can cities save 
the  
earth?” NPR Krulwich Wonders, April 8, 2013  
 

 
 
  

https://www.ted.com/talks/garth_lenz_images_of_beauty_and_devastation/transcript
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Assignments 
Assignments (except for hard copy assignments) should be submitted via the course’s flash drive. The 
flash drive should contain 4 country folders to classify assignments. Please do not create any subfolders 
inside the country folders and do not password protect your documents. Students may never use email to 
submit assignments, per SIT IT Policy.  
 
PLEASE SUBMIT ALL ASSIGNMENTS AS A MICROSOFT WORD FILE to allow for comments. All 
assignments are to be double spaced with one-inch margins in 11 Times New Roman font. The American 
Psychological Association (APA) referencing and citation style is preferred.  

When using APA format, follow the author-date method of in-text citation. This means that the author's 
last name and the year of publication for the source should appear in the text, for example, (Jones, 1998), 
and a complete reference should appear in the reference list at the end of the paper. If you are referring 
to an idea from another work but not directly quoting the material, or making reference to an entire book, 
article or other work, you only have to make reference to the author and year of publication and not the 
page number in your in-text reference. All sources that are cited in the text must appear in the reference 
list at the end of the paper. 
 
The flash drive should be labeled with the student’s code name (tape and sharpies are provided). Code 
names are set up at the launch in DC. You will keep the same code name throughout the semester. IF 
FACULTY CANNOT IDENTIFY WHOSE FLASH DRIVE IT IS BEFORE OPENING IT, THEY WILL 
CONSIDER THE ASSIGNMENT NOT HANDED IN. You may not turn in your work on someone else’s 
flash drive—be prepared to replace the flash drive provided if it is lost or broken. 
 
Please include your code name on every page of the assignment itself in the header, and the file name 
should have the following naming convention:  

CodeName_Country_NameOfAssignment.doc            e.g. Basil_Vietnam_Fieldnotes2.doc  

For hard copy assignments, submit the original. KEEP A COPY OF ALL WORK YOU TURN IN ON 
YOUR COMPUTER, so as to avoid unexpected disaster and significant inconvenience for all parties 
involved; this may mean scanning or photographing any hard copy assignments (and keeping a copy in 
.jpg or .pdf). Assignments that are not easily legible will be returned ungraded.  

 
See end of syllabus for late work and make-up assignments policies.  

 
Assignment Due date Length Pts 

Engagement and participation  Throughout the 
semester 

 10 

 

Network of care diagram 1 Week 2 USA 1 page 2,5 

Network of care diagram 2 Week 3 Vietnam 1 page 5 

Network of care diagram 3 Week 3 South Africa 1 page 5 

Network of care diagram 4 Week 3 Argentina 1 page 5 
 

Fieldnotes 1: “community”  Week 2 USA 700-900w. 2,5 

Fieldnotes 2: “knowledge” “privacy”, or 
“context” 

Week 4 Vietnam 900-1,100w. 10 

Fieldnotes 3: “gender”, “labor” or “care” Week 4 South Africa 900-1,100w. 10 

Fieldnotes 4: “power”, “margins” or “future” Week 4 Argentina 1,100-1,250w. 20 
 

Critical reading assignments (AQCIs) 8 classes out of 10 1 page 8 x 2,5 
 

Final magazine contribution Week 4 Argentina Explained in class 10 

Total   100 
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Engagement and participation (10%) 
This program is built upon the conviction that open discussion results in deep insights and powerful 
learning. Course assignments are created to facilitate synthesis, but also critical evaluation of ideas. 
Dialogue in class about the strengths and weaknesses of what we know is crucial. For this reason, your 
engagement and participation are required. As a learning community, each one of us influences the 
learning environment. Please take responsibility for your role in this environment and come to class 
having read the required texts and ready to engage with others in a positive and thought-provoking 
manner. IHP is an experiential learning program: you have to show up to have the experience. Missing 
one class means a small makeup assignment (determined by the faculty); missing two classes means a 
sizable makeup assignment; missing three classes means a grade reduction of 2% of the total course 
grade. 

 
Network of care diagrams (17,5%) 
A network of care diagram graphically represents an individual’s insertion in a web of “kin” (we will see 
how this category is constructed) and how s/he is located in relation to resources of care and support. 
These resources may be other humans (family members, friends, mentors, spiritual leaders, healthcare 
providers, etc.) but also non-humans (God, spirits, pets, etc.). Network of care diagrams provide insights 
into an individual’s access to health-promoting and health-restoring resources, highlight the role of family 
and community, and reveal plural health-seeking strategies that might be imperceptible at first glance.  
 
Process: 
Ask someone from the host community, perhaps a homestay family member, if they are willing and 
interested to tell you more about support and care within their family and community. Mention that this is 
an assignment for your program. You may do this diagram either during your time in the city or in the rural 
stay but be aware that time is required for building rapport, so setting up a meeting might be easier in the 
city. Inform your participant that the activity will be approximately 30 minutes long. Make sure the activity 
is participative, i.e. draw the diagram in the presence of the participant, using the notation conventions 
learnt in class, and let them correct and edit the diagram if they wish.  
 
Start by asking about their immediate network (this will usually be family members but may include 
neighbors, close friends). Draw a diagram that includes terms of reference (how they refer to the different 
individuals when they talk about them in the third person, i.e. “my brother”) and terms of address (how 
they call them when they actually talk to them, i.e. “Jeffrey”). Then ask them who takes care of them and 
supports them—physically, emotionally, spiritually, etc.—when they are sick, injured, sad, etc. Add 
indications on the diagram, regarding the type and frequency of care or support. Now ask if there is 
anybody else (or anything else) that they consider a resource of support and care. Add these resources 
on the diagram in a way that is clear and meaningful. Again, figure out what the terms of reference and 
the terms of address are (if applicable).  
 
Notation conventions: 
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Objectives: 
Learn to represent field data (kinship in particular) visually. Analyze collected data and evaluate its 
importance. Practice participatory methods and reflect on the ethics of the researcher-participant 
relationship. 
 
Due:  
The first diagram is due before leaving the US. The following diagrams are due in the third week of each 
country program. 
 
Requirements: 
The diagram should be drawn on a single sheet of paper and submitted in hard copy. ALWAYS keep a 
scan of the submitted diagram on your computer! Your diagram should be legible. If the original diagram 
drawn with your participant is not legible at all, you should redraw it and submit both the original and the 
copy. 

 
Rubric: 

Grade F D C B A 

Presentation 
and legibility 
50% 

Diagram is not 
legible. Limited 
or ineffective 
effort to 
enhance 
legibility. 

Diagram is 
barely legible. 
A little use of 
color, notation 
conventions 
and codes to 
enhance 
legibility. 

Diagram is 
somewhat 
legible. 
Obvious 
attempt is 
made to use 
color, notation 
conventions 
and codes to 
enhance 
legibility. 

Diagram is 
(made) legible. 
Clearly uses 
color, notation 
conventions, 
and codes 
assist with 
most aspects 
of the 
map/diagram. 

Diagram is 
(made) legible. 
Important 
elements are 
skillfully 
highlighted, 
using color, 
notation 
conventions and 
codes. 

Contents and 
insights 
50% 

Little effort at 
answering the 
questions. Off-
topic.  

Diagram offers 
little 
information. 
Only a few of 
the questions 
are covered.   

Diagram 
presents some 
information. 
Some of the 
questions are 
covered. 

Diagram 
presents 
worthwhile 
information. All 
(or almost all) 
of the 
questions are 
covered.  

Diagram is rich 
in information 
and offers 
original insights. 
All the questions 
are covered. 

 
 
Fieldnotes (42,5 %) 
This program is grounded in experiential learning and you will learn tremendously from being immersed in 
the “field”—i.e. by engaging deeply with local individuals and communities, in spaces and in moments that 
are meaningful to them. Fieldnotes document these field experiences and are written down in a journal or 
diary. Fieldnote taking may be integrated to your daily journaling routine. Alternatively, you will have to 
schedule moments to write several times a week, preferably when you have some respite from everyday 
immersion.  
  
Fieldnotes are a central tool for collecting and producing data. In class, you will learn about and practice 
various techniques for taking, coding, and organizing fieldnotes. Over time, your fieldnotes will gain in 
depth and quality, and the practice of regularly taking notes will modify and refine how/what you choose 
to participate in/observe more attentively. Attention: fieldnotes, however sophisticated their language, are 
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not essays. While preliminary questions and analytical propositions can be made, fieldnotes are not 
“making a point” or advancing an argument. 

 
Process: 
You are asked to take fieldnotes on occurrences, interactions, and scenes that strike, challenge and 
interest you (remember that your fieldnotes are the “raw data” you will use for other assignments, such as 
case studies). Additionally, one entry every week should fall under the weekly theme, provided to help 
you focus your attention in the field. When in need of inspiration, you may reuse any theme. In the fourth 
week of each country program (except for the USA where it is the second week), one of these themed 
entries will be typed-up and submitted as digital document.  
 

Theme of Fieldnotes1(USA): “community”  

Theme of Fieldnotes 2 (Vietnam): CHOOSE “knowledge,” “privacy”, or “context”  

Theme of Fieldnotes 3 (South Africa): CHOOSE “gender”, “labor” or “care” 

Theme of Fieldnotes 4 (Argentina): CHOOSE “power”, “margins” or “future” 

 
Objectives:  
Get familiarized with and practice participant-observation and note taking, i.e. collecting, processing and 
producing qualitative data—central to your research work throughout the semester.  
 
Due:  
The first fieldnotes are due before leaving the US. The next fieldnotes are due in the fourth HCC class of 
each country program. 
 
Requirements:  
Fieldnotes will start at 700-900 words in the USA, then be 900-1,100 words in Vietnam and South Africa, 
and reach 1,100-1,250 words in Argentina. They should be submitted in digital format, together with 
scans of the journal pages that were used to craft the digital version. The actual field journals will be 
checked by faculty at various points in the semester. 

 
Rubric: 

Grade F D C B A 

Quality of 
description
s 
40% 

Notes are not 
descriptive 
(but 
argumentative, 
cathartic, etc.).  

Descriptions 
are vague, 
with little 
detail.  

Descriptions are 
somewhat 
detailed.  

Descriptions 
are detailed.  

Descriptions are 
rich in detail and 
fine-grained.  

Quality of 
observation
s 
40% 

Local realities 
are completely 
distorted and 
presented in 
an exotifying 
way.  

Inferior notes 
based on poor 
participant-
observation. 
Some 
exotifying 
undertones.  

Acceptable 
notes based on 
average 
observational 
skills. Notes 
appear to reflect 
local realities 
accurately. 

Efficient notes 
based on 
diligent 
participant-
observation. 
Some 
interesting 
highlights of 
local realities. 

Outstanding 
notes based on 
solid participant-
observation. 
Notes provide 
important 
insights into 
chosen theme. 
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Control of 
mechanics 
20% 

Serious and 
persistent 
errors in word 
choice, 
mechanics, 
usage, and 
sentence  
structure.  
 

Often marred 
by an 
accumulation 
of errors in 
mechanics, 
usage, and 
sentence  

structure.  
 

May have 
recurring errors, 
but generally 
demonstrates 
control of 
mechanics, 
usage, and 
sentence 

structure.  
 

May have 
occasional 
errors in 
mechanics, 
usage, and 
sentence 

structure.  
 

Overall, 
completely or 
reasonably free 
from errors in 
mechanics, 
usage, and 
sentence 
structure.  
 

 
 
Critical reading assignments (AQCIs) (20%) 
8 weeks out of 10, using one HCC (required or recommended) reading from that country, you will submit 
one AQCI (Argument, Quote, Question, Connections, Implications). It will probably help you if you pick a 
paper that you find interesting. Also, depending on your work style, it may be wise to try and pick papers 
which may be useful for your other assignments (case studies, GH and PH assignments, etc.). A sign-up 
sheet will be posted in class to ensure all readings are covered. 
Process: 
You are asked to structure pour critical reading assignment as outlined below: 
Paper: Provide full bibliographic reference of the reading (copied from syllabus).  
Argument: Identify the main argument put forward by the authors and explain it in your own words in no 
more than approximately150 words. Be sure to include both what the authors are arguing for, and what 
they are arguing against. Do not copy the abstract! 
Quote: Represent the main argument by a quote found in the text. The quote should give a clear idea of 
what the article is essentially about. Always cite (Author, date: page). 
Question: Outline a question that is not fully or satisfactorily answered by the texts. The question should 
be a question of interpretation or of inquiry, not regarding a fact. E.g. “When the authors suggest that [...] 
doesn’t this somewhat contradict their earlier point that [...]” 
Connection: Make connections, (a) textual: with other readings from that or other weeks (always cite: 
Author, date: page), and (b) experiential: with personal experience (drawing on neighborhood days, site 
visits, case studies, guest lectures, etc.). E.g. “Veena Das writes about how people living in abject poverty 
in slums in Delhi nevertheless retain hopes that unexpected, positive things may happen in their lives. 
This reminds me of what [...] said to me about [...] when we met her on our field trip to [...]”  
Implication: Reflect on the implications of the argument for our understanding of the issue at hand. E.g. 
“One implication of this article is that I will now reflect critically on articles that describe ‘the poor’ in 
romantic or victim-like terms. This is because Veena Das [...]”  
 
Objective: 
Learn to better read, comprehend, remember, and make use of academic arguments, concepts, and 
literature.  
Due: 
Each week at the beginning of class, except for the first class in DC and one week of your choice. No late 
submissions allowed. 
Requirements: 
Each critical reading assignment should be no be longer than one page. It should be hand-written in a 
legible manner and single-spaced. AQCIs of the week will often be used in class. You are expected to 
be ready to talk about the reading you worked on in the context of small-group discussions, debates, 
quizzes, and the like. In addition to submitting the hard copies each week in class, ALWAYS keep scans 
of your AQCIs on your computer and submit all your scans at the end of each country program on your 
flash drive. 
Grading: 
Critical reading assignments are credit/no credit. You receive full credit (2,5 pts) if you demonstrate an 
effort to produce good, meaningful work.
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Final magazine contribution (10%) 
At the end of the semester, you will review the work you did for HCC and RME and select 2 to 3 pieces 
that you would be eager to share with interlocutors outside of the classroom. These can be pieces of 
written work or visual/graphic work. The different pieces proposed by each student will then be 
anonymously peer-reviewed, as it is the case in the research community. A final selection will be made 
collectively but each student will be contributing at least one piece to the magazine (written or 
graphic/visual). The authors of the selected written pieces will then revise their work, based on the 
commentaries of the anonymous reviewers. Finally, a copy-editing team will correct spelling and 
grammar, as well as sentence structure.  
 
In addition to this individual and collective work of reviewing and revising already produced work, students 
are expected to organize the pieces together in a meaningful structure. They are also asked to 
collectively write introducing and closing sections of the magazine, such as the editorial, the 
acknowledgments, and other short sections that will be discussed in class. Students who have enjoyed 
doing photography over the course of the semester may contribute their pictures. 
 
To facilitate logistics, groups of students will be given specific responsibilities and be held accountable for 
them: coordination (managing time and logistics), copy-editing (correcting texts), peer-review (reviewing 
work anonymously, taking into account ethical considerations), visuals (selecting photos as illustrations), 
etc. This team work will start in Argentina. 
 
Objective: 
Familiarize yourself with common practices in the scientific community such as anonymous peer-review, 
text revision, etc. Learn how to convey your research to different audiences. Work collectively, within strict 
time constraints, on a large project.  
 
Due: 
At the end of the program. 
 
Requirements: 
The pieces should be properly filed and named, and submitted digitally. Because of the processes of 
peer-review and copy-editing, there will be multiple back-and-forths of work. Time constraints for oneself 
and especially others should always be kept in mind.  
 
Grading: 
This assignment is worth 20 pts in total, evenly shared between HCC and RME (10 pts each). Your 
grades will reflect your intellectual engagement and dedication, your ethics and reflexivity, and your team 
work and time management. 
 
Rubric: 

Points 0 points - No 

credit 

8.5 pts  9.0 pts 9.5 or 10 pts 

Revision & 

reflexivity 

(25%) 

Student does not 

reflect on his work 

and makes no effort 

at revising it. 

Student 

minimally 

reflects on his 

work, but 

revisions remain 

of poor quality. 

Student reflects on 

his work 

meaningfully, 

makes an attempt 

at improving it, 

with a sensibility to 

ethical 

considerations. 

Student reflects on 

his work in critical 

and creative ways, 

and makes significant 

improvements to it, 

showing a clear 

concern for ethics 

and politics of 

representation. 

Team work & 

communication 

with others 

Poorly planned, 

lack of sufficient 

self-organization 

Deficient in 

preparedness, 

insufficient 

Somewhat 

effective 

communication 

All responsibilities are 

covered, and work is 

of excellent quality. 
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(50%) and lack of concern 

for others.  

communication 

with others. 

with others, overall 

productive 

collective work.  

Time 

management 

and keeping to 

deadlines 

(25%) 

Important delays, 

many deadlines 

missed. 

Some 

significant 

delays that slow 

down the work 

of the entire 

class. 

Few delays, mostly 

a good 

management of 

time and keeping 

to the deadlines. 

Excellent keeping to 

the deadlines, no 

delays. 



 

Copyright © SIT, a program of World Learning   15 

Expectations and Policies 

 
Participation 
IHP is an experiential learning program. You have to show up to have the experience. As such, 
participation is a minimum expectation, not generally to be rewarded with class credit. Students are 
expected to attend all classes, guest lectures, and field activities unless they have a medical excuse that 
has been communicated and approved by IHP staff, faculty, or fellow. Missing one class means a small 
makeup assignment (as determined by the faculty); missing two classes means a sizable makeup 
assignment; missing three classes means a grade reduction of 2% of the total course grade. An example 
make-up assignment for missing a class could be a short summary of the required and suggested 
readings for the day’s class. Keep in mind that IHP is an experiential program and has academic 
requirements to attend class meetings and field activities. Failure to attend classes or field activities 
means that a student may not be eligible for credit from their universities, or could result in program 
dismissal.  
 
Late Work 
All work for this class must be submitted by the end of the 3rd week of each country program to allow time 
for the local faculty to grade the assignment and return it before students leave the country. Any grade 
disputes must be settled before the program leaves the country, no exceptions. Exact deadlines for 
assignments will be confirmed in class. Work is due at the start of the day on which it is due, either during 
the Person of the Day (POD) announcements or at the beginning of class. Late work will only be 
accepted with the consent of the instructor prior to the deadline and will result in a lowering of the grade 
one full step (for example, from a B to a B-) per day, as per SIT’s policy. Due to the nature of the Country 
Module structure, late work will be difficult to manage—so work hard to be on time. 
 
Technology in the classroom 
Electronic devices are critical tools for learning and communication, but our IHP courses prioritize 
engaged conversations unhindered by personal electronic devices. Students are expected to keep cell 
phones, laptop computers, and other devices out of sight, sound, and mind during class sessions—
except under extenuating circumstances that have been discussed in advance with the faculty member or 
that the electronic device is part of a specific workshop. As is always the case, students with 
accommodations through SIT are welcome to use technology as is appropriate. 
 
Class Preparation 
This program is built upon the strong belief that your experiences result in deep insights and powerful 
learning.  Course assignments are created to facilitate learning opportunities and experiences.  Dialogue 
in class about these insights and participation in these activities is critical.  For this reason, your 
participation is very important. As a learning community, each one of us will influence the learning 
environment.  Please take responsibility for your role in this environment and come to class prepared and 
ready to engage with others in a positive and thought-provoking manner. 
 
Academic Integrity 
Academic dishonesty is the failure to maintain academic integrity. It includes, but is not limited to, 
obtaining or giving unauthorized aid on an examination, having unauthorized prior knowledge of the 
content of an examination, doing work for another student, having work done by another person for the 
student, and plagiarism. Academic dishonesty can result in severe academic penalty, including failure of 
the course and/or dismissal from the institution/program.  
 
Plagiarism is the presentation of another person’s ideas or product as one’s own. Examples of plagiarism 
are: copying verbatim and without attribution all or parts of another’s written work, using phrases, charts, 
figures, illustrations, computer programs, websites without citing the source; paraphrasing ideas, 
conclusions or research without citing the course; using all or part of a literary plot, poem, film, musical 
score, computer program, websites or other artistic product without attributing the work to its creator. 
 
Students can avoid unintentional plagiarism by carefully following accepted scholarly practices. Notes 
taken for papers and research projects should accurately record sources of material cited, quoted, 
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paraphrased, or summarized, and research or critical papers should acknowledge these sources in 
footnotes or by use of footnotes. 
 
Violations of SIT Study Abroad academic integrity policy are handled as violations of the student 
code of conduct and will result in disciplinary action. Please discuss this with your traveling 
faculty if you have questions. 
 
General Considerations 

- Show up prepared. Be on time, have your readings completed and points in mind for discussion 
or clarification. Complying with these elements raises the level of class discussion for everyone. 

- Have assignments completed on schedule, printed, and done accordingly to the specified 
requirements. This will help ensure that your assignments are returned in a timely manner. 

- Ask questions in class. Engage the lecturer. These are often very busy professionals who are 
doing us an honor by coming to speak. 

- Comply with academic integrity policies (no plagiarism or cheating, nothing unethical).  
- Respect differences of opinion (classmates’, lecturers, local constituents engaged with on the 

visits). You are not expected to agree with everything you hear, but you are expected to listen 
across difference and consider other perspectives with respect.  

 
Please refer to the SIT Study Abroad Student Handbook for policies on academic integrity, ethics, 
warning and probation, diversity and disability, sexual harassment, and the academic appeals process. 
 
NB: The instructors retain the right to change the syllabus as needed. Given the flexible field 
program, changes may occur that are beyond our control. 

 


